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WOOD WIND TEACHING SUGGESTIONS 
* In order to improve the general 
over-all quality of performance, 
especially in regard to the wood- 
wind section of the band or orches- 
tra, a number of suggestions may 
be helpful. Probably the most sig- 
nificant item in the planning of an 
entire program involving woodwind 
instruction is the provision for a 
dedicated, enthusiastic teacher who 
believes wholeheartedly in what he 
is attempting and has faith in the 
students he is working with. In his 
capacity as teacher he will be called 
upon to serve many functions: 
musician, counselor, conductor, and 
friend. He will want to attend 
various workshops and clinics to 
learn more about each of the in- 
struments with which he will be 
working. Most important, he will 
demonstrate the enthusiasm he 
feels for the woodwind instruments 
to such an extent that his pupils 
cannot help but feel that they are 
attempting something significant. 

The selection and use of good in- 
struments, mouthpieces, and reeds 
will help immensely in improving 
the over-all sound of the section. 
Tone quality and intonation are 
affected to a great extent by the 
quality of the instruments used. An 
excellent performer can produce an 
adequate sound on most instru- 
ments but a beginning student 
needs the best instrument possible. 
Perhaps the greatest influencing 
factor in regard to tonal concepts, 
intonation sensitivity, and perform- 
ance standards is the quality of the 
instrument and other equipment 
used by each beginning student. 
Every effort should be made to sup- 
ply the best instrument possible in 
each circumstance. 

The program should be organized 
so that the woodwind section is 
working progressively toward defi- 
nite specified goals which each in- 
dividual is expected to accomplish. 
Such a program should require 
work in addition to that which is 

By Walter L. Wehner 

required in the performance or- 
ganization. Whether this work is 
used as part of the grading system 
or not, there should be daily re- 
quirements and accomplishments 
just as there are in other disciplines 
in the school system. Standard in- 
struction methods should be 
utilized to assist in the development 
of requirements for each grade 
level or level of achievement. 

Extreme care should be shown in 
the choice of materials used. All 
music should be chosen because of 
its high degree of musical content. 
Since the music education of each 
student is directly related to the 
quality of music chosen for instruc- 
tional purposes, choose only that 
which is significant and will lead 
to greater appreciation and taste- 
development on the part of each 
student. The music must also be 
chosen with the technical and musi- 
cal maturity of the performers in 
mind. If examples of the various 
periods in the development of west- 
ern music can be chosen, the music 
instruction for the woodwind sec- 
tion can be more rewarding. 

Each individual of the wood- 
wind section should be encouraged 
to work toward improvement of the 
general intonation level within the 
group. It is mandatory that the 
woodwind student understand the 
peculiarities of his own instrument. 
For example, the nature of the 
Chalumeau register on the clarinet 
requires each clarinetist to lower 
the pitch somewhat because of its 
extreme sharpness. Such under- 
standings are preliminary to com- 
ments regarding intonation levels. 
Learning to blend sound with that 
of one's colleagues necessitates 
stressing the importance of listen- 
ing. Blending develops more 
quickly when each student becomes 
conscious of how his individual part 
fits into the entire scheme of the 
music. The ability of the woodwind 

section to perform as a unit is con- 
tingent upon the mastery of various 
types of articulation. Acquiring 
such an ability will necessitate out- 
side practice. However, each stu- 
dent must learn to perform by using 
the various articulations which are 
part of the educational program 
needed on each instrument. Each 
student should also develop a dy- 
namic level individually. He needs 
to know the nature of his pianis- 
simo, his forte, and all other grada- 
tions. And he should understand 
his own levels in relation to the 
group of which he is a member. If 
a special effort is made to educate 
the woodwind section in the funda- 
mentals of woodwind playing in ad- 
dition to organizational require- 
ments, a highly proficient section 
will be the result. 

Woodwind Class Instruction 

In beginning stages class instruc- 
tion on woodwinds is invaluable. 
It not only encourages friendly 
rivalry and fosters a cooperative 
spirit among students, but also pro- 
vides for a more economic division 
of the instructor's time and facili- 
tates a more easily developed 
schedule in the public school pro- 
gram. However, there are many 
implications regarding class in- 
struction of woodwind instruments 
which should be considered by all 
public school teachers and others 
who find themselves confronted 
with this scheduled activity. 

How many students can be 
taught in a class? A class composed 
of young students should number 
no more than five; with the help of 
an assistant (an advanced student, 
for instance) as many as ten stu- 
dents might be taught successfully. 
The woodwind class reflects the 
fact that music is a highly intimate 
art dependent upon successful 
solving of individual students' prob- 
lems. 

Should class teaching mix instru- 
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NEW ! 
Growing with Music 
Kindergarten Book 

by Wilson, Ehret, Snyder, Hermann, and Renna 

'y ~"^ *^ 'i> To help teachers develop 
young children's musical 
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/ 8skills through appreciation 

and enjoyment of music as 
well as further pupils' so- 

.cial orientation and devel- 
, d n e opment, this hard-covered 

tha. vKindergarten Book offers 
3 these invaluable aids: 

i s 1. Songs about setting a 
Childenrepondwihnthuiam table, brushing teeth, the 

value of saying "please" 
and "thank you," and nu- 

illustrate ino r ma merous other items enable 
teachs tkindergartners to grow so- 

cially. 

2. Assistance is given teachers in helping children make up lyrics, 
ostinato patterns and dramatizations for songs, in creating play- 
lets, and in expressing themselves through movement-assistance 
that enables you to foster spontaneous creativity. 

3. On-page teaching notes, records (all songs have been recorded), 
listening suggestions, and many full-color illustrations help teach- 
ers to motivate youngsters to a fuller participation in music. 

BOOKS 1-6 
Children respond with enthusiasm and understanding to the songs 
in the GROWING WITH MUSIC Series. Use of the Reading 
Music chapters, Creating Music chapters, and the abundance of 
illustrated information in the World of Sound chapters enables 
teachers to provide a firm musical foundation. This series contains 
original playlets, using songs in the books. All songs have been 
recorded. Helpful, timesaving Teachers Editions. 

Educational Book Division 
PRENTICE-HALL, INC./Englewood Cliffs, N.J. 07632 

Educational Book Division/PRENTICE-HALL, INC./Englewood Cliffs, N.J. 07632 

Please send me copy(ies) of GROWING WITH MUSIC-KINDERGARTEN 
(no.) 

BOOK @ NET $5.55 each 

NAME .-..---T.................................... Title-.........--------- 

SCHOOL ..--- .. -- ---------------.------------------- 

ADDRESS ---------------------------------------------------------------------------------------------------------------- 

5 mej 9-1065 

ments of the woodwind family? I 
believe not. The approach to the 
bassoon is almost completely differ- 
ent from that of the flute or clarinet. 
Much valuable instruction time is 
lost and the students have a tend- 
ency to lose interest or become in- 
volved in the difficulties of two or 
more instruments. Probably a class 
instruction schedule of "like" in- 
struments would prove more bene- 
ficial. 

Can class instruction really sup- 
plant private instruction? Never. 
The playing of any instrument is a 
matter of individual physical and 
psychological problems which can 
best be solved when the teacher's 
entire attention is concentrated on 
one individual. The progress of 
each student is almost constant and 
the teacher must be aware of the 
changes which are taking place so 
that he has the foresight to progres- 
sively instruct. 

How far can class instruction go? 
It is quite possible to carry class 
instruction through all aspects of 
fundamental woodwind instrument 
technic: the development of a fun- 
damental embouchure; proper po- 
sition of hands, tongue, and body; 
basic articulations; understanding 
of the various tone qualities; the 
rudiments of musicianship; and 
even the proper and judicious use 
of vibrato. Solo repertoire, however, 
cannot be presented successfully. 

Public performance has great 
value. Whenever possible the en- 
tire woodwind class should per- 
form publicly. Individual perform- 
ance before critics at regular in- 
tervals during the school year is 
most valuable. 

What age level is best for be- 
ginning instruction in woodwinds? 
Private instruction can generally 
begin at an earlier age than class 
instruction, probably between eight 
and ten years of age. But class in- 
struction has been found to be 
more successful when students are 
grouped in age levels from ten to 
twelve. However, again we must 
consider each social group as a 
unique case because of their differ- 
ent maturity levels. 

There is an unlimited supply of 
good teaching material for class 
instruction. Most modern methods 
have excellent illustrations and 
simple directions to guide both the 
student and the teacher. Instructors 
with very little practical experience 
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as woodwind performers have 
found it possible to produce 
basically sound woodwind classes 
by giving careful attention to these 
directions. 

It is reasonable to assume that 
better results can be obtained by 
an instructor who is himself a wood- 
wind specialist. Some smaller com- 
munities find it advantageous to 
bring in such a specialist for class 
or private teaching one day each 
week. Outstanding college or uni- 
versity students have been success- 
ful in organizing such programs as 
special extra-curricular activities. 
However, when the class instruc- 
tion program is considered, the 
emphasis should be placed upon 
the development of basic technics. 
Correct position (embouchure, 
hands, body), knowledge of the 
rudiments of music, strict regard for 
rhythmic accuracy, true intonation, 
and the unique peculiarities of each 
instrument should be emphasized 
during teaching periods. 

Selection of Music for Soloists. 
A persistent problem confronting 
the woodwind instructor, the music 
educator, and/or the student- 
performer is the selection of appro- 
priate music for a solo performance, 
recital, or a competition-contest. 
What type of solo is best for each 
student at a given time in his prog- 
ress and what criteria can be used 
for its selection? The following sug- 
gestions are those which I use my- 
self. 

The solo selected should demon- 
strate the student's control in regard 
to basic techniques. For example, 
the student should be able to dem- 
onstrate control of the entire range 
demanded in the composition when 
playing both legato and staccato. 
Adequate control should be present 
to permit the student to perform 
with a variety of dynamic levels 
which are obvious to the listener. 
Also, the student should be able to 
demonstrate a firm and even tone 
quality throughout the range re- 
quired by the solo selected. The 
solo should be chosen with the 
participant's technical control in 
mind. A solo which is too difficult 
is responsible for faulty fingering 
and poor intonation. Important, too, 
is attention to the psychological in- 
volvement of the student and the 
result which may occur when per- 

Entertain ... a new iea 
At the risk of being misunderstood, we'd like to file a V 

minority report on the subject of musical entertainment. 
As most band directors know, Shawnee Press has concen- 
trated on the publishing of fine concert band music. But we also publish two fine 
sets of marching band music for football games and other outdoor band per- 
formances: SOUND PARADE and the FRED WARING BAND BOOK, both 
arranged by Hawley Ades. Send the coupon below for 1st Cornet parts at no 
charge. 

Many music educators shy away from the thought of entertaining with musi- 
cal performance. Still, we doubt that they would enthusiastically embrace the 
logically opposite goal: to be as boring as possible. Sometimes people lose track 
of the perfectly obvious fact that a major purpose of music-making is to enter- 
tain. Of course, there is a world of difference between the verb "to entertain" 
and the verb "to be entertained," and perhaps this is the crux of the whole matter. 

Toscanini worked very hard indeed to record the "William Tell Overture" 
after the Lone Ranger popularized it. Vladimir Horowitz is now considering 
making most of his recordings before a concert audience because he feels that 
"playing the audience" brings out his best efforts. Paderewski played and played 
his little "Minuet" because his audiences responded. And Leonard Bernstein 
sang one of the Beatles' pop tunes to interest his young audience in musical form. 

So, you will be in respectable company if one of your goals is to entertain. 
As for music education through performance, this will come more from the 
work attitudes during rehearsals than it will from the ultimate purpose of the 
performance. Naturally, the quality of the scoring affects the educational result, 
too. That's why we asked Hawley Ades to score SOUND PARADE and the 
FRED WARING BAND BOOK. 

Send for 1st Cornet parts today. 

I I 
I Please send 1st Cornet part (s) for: I 

I O--] SOUND PARADE C FRED WARING BAND BOOK I 
I I 
I NAME 

I ADDRESS 

CITY STATE ZIP CODE 
I MEJ 965 
LI_ ______.._____._____....J 
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Our MUSIC FUN -Text and Activity 
series of 3 books has been developed to 
aid both teacher and pupil in the study 
of music through direct application in 
written form and by activities of the text 
learned. Each book contains 64 pages 
and provides material for a year's work. 

MUSIC FUN Book 1. No. B-3000 
Basic principles of sound and music and sight 
reading. Illustrations give lasting impression 
of many signs, symbols and instruments. 

MUSIC FUN Book 2, No. B-3001 
Teaches new fundamentals, presents various 
phases of music forms and appreciation, dis- 
cusses famous composers and folk songs. 

MUSIC FUN Book 3, No. B-3002 
Elaborates and reviews principles taught in 
Books 1 and 2, augments the study of theory 
and appreciation, and continues the study of 
famous composers and their works. 

TEACHER'S MANUAL BN29o 
96-page guide provides the key to lessons in 
all MUSIC FUN books. Contains study plans, 
ideas for planning lessons. Gives answers for 
each question page. Indexed for easy reference 
to pages in the MUSIC FUN series. 

NE W ! MUSIC SYMBOL 
FLASH CARDS! No. 2150 

This new, more complete set now presents 138 
symbols. Cards are 31/2" x 8" with teachers' 
key symbol in miniature on reverse side. Printed 
in dark green on white cards, they provide a 
broader use for teaching, testing, and border 
decoration. Separate Key Sheet is included. 

tINGe. 

ORDER TODAY 
from your School Supplier. 

Ask for free catalog 
describing the full line of 
Kenworthy Teaching Aids. 
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formance is poor. The solo should 
not require extreme ranges or large 
interval skips unless the individual 
has had the proper technical prepa- 
ration for such agility. A solo which 
includes a variety of articulations 
will permit the student to demon- 
strate his best qualities, if he has 
been prepared to execute the vari- 
ous articulations accurately. Solo 
material should not be chosen 
merely to show the audience or a 
judge how "fast" the participant can 
move his fingers. Accuracy of per- 
formance must never be sacrificed 
for speed. 

The solo selected should be well 
within the grasp of the student's 
harmonic understanding. Basic 
chord movements, as they pertain 
to the solo part and to the accom- 
paniment, should be understood 
by the performer. It is important 
that the student has an understand- 
ing of the intervals to insure true 
intonation in arpeggio passages and 
scale patterns. 

Finally, the style of the compo- 
sition deserves careful considera- 
tion. Phrasing must be understood 
and presented with meaning. The 
tempo should not be exaggerated. 
In most cases the metronome mark- 
ings of the composer can be fol- 
lowed with precision. Only in the 

* House Resolution Number 233 of 
the State of Hawaii, May 4, 1965, 
makes a threefold resolve: 

(1) ". . . that Stephen Kim, Eliza- 
beth Tajima, Jan Dexey and Dennis 
Hoshijo be congratulated upon their 
selection as gold medalists for their 
solo performances at the Eighteenth 
Annual Music Festival and be en- 
couraged to continue their musical 
activities which enrich the cultural 
lives of our community and nation; 
and 

(2) ". . . that the distinguished 
guest conductors, Paul Van Bode- 
graven, Ernest E. Harris and Gerald 
Mack be warmly thanked for their 
contributions to the success of the 
[festival] as an artistic endeavor and 
as an encouragement to our musically 
talented young people; and 

(3) ". . . that Robert Springer of 
Kamehameha Schools be highly com- 
mended for his chairmanship of the 
[festival] and for the admirable 
achievement of a festival of excel- 
lence . . ." 

event that continued alteration of 
these markings by authorities has 
become traditional should a dif- 
ferent tempo be allowed. If the 
student is not capable of perform- 
ing the chosen composition at the 
tempo marking indicated, a more 
appropriate composition should be 
selected. The instructor should 
assist the student in clearly under- 
standing the style of a composition. 
A student preparing a Handel so- 
nata, for example, should be given 
an intelligent reason for every tech- 
nical or musical demand. Under- 
standing is the basis of a true mu- 
sical performance. 

By considering the student's 
accomplishments and ability in re- 
lation to the above-mentioned 
items, perhaps a more objective 
selection of a solo composition may 
be attempted. By choosing more 
suitable music for each individual, 
students will practice and perform 
to their best advantage. When the 
solo preparation is completed and 
the soloist is performing in an ex- 
cellent manner a solo which is 
within his grasp, we have com- 
pleted our efforts and have suc- 
ceeded to a high degree. 

The author is chairman of the Depart- 
ment of Music at Midwestern University, 
Wichita Falls, Texas. 

The week-long Festival, held in ob- 
servance of National Music Week, in- 
volved musical solo ensemble and mass 
events in which more than four thou- 
sand Hawaiian public and private 
school students participated. 

The festival events included a Pa- 
rade of High School Bands, a Parade 
of Orchestras, two Parades of Choirs, 
a select band, choir and orchestra 
concert conducted by guest conduc- 
tors Paul Van Bodegraven, professor 
of music education at New York Uni- 
versity; Ernest E. Harris, professor 
of music education at Teachers Col- 
lege, Columbia University; and Ger- 
ald Mack, director of vocal music at 
Greenwich, Connecticut; and a clinic 
for music teachers in string, band and 
voice conducted by Van Bodegraven, 
Harris, and Mack. 

The gold medalists were Stephen 
Kim of Kalani High School, flutist 
Elizabeth Tajima of McKinley High 
School, baritone Jan Dexey of Kailua 
High School and trumpeter Dennis 
Hoshijo of McKinley High School. 
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